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Editor’s Page

This year the National Communication Association
(NCA) celebrates its centennial. NCA began over a dispute between speech teachers and English teachers over
the perception of oral communication receiving less
instructional attention, and for the last century communication experts have been the primary party responsible for communication instruction of college students.
Over the years the basic course has largely been focused
on public speaking as the course to deliver this instruction, though we developed, and still teach, interpersonal
communication and hybrid courses that also include
small group communication. There have been several
different venues in which the basic communication
course has received attention during these hundred
years. For just over half of them the annual Basic
Course Director’s Conference has convened to discuss
administrative issues pertaining to the implementation
of the basic course, and for twenty-six years the pages of
this journal, The Basic Communication Course Annual,
have served as a platform for those who conduct research into the pedagogy and performance in this important course. This issue of the journal is no different,
but it does contain two changes to the traditional format
of the Annual.
First, I will provide a brief synopsis of this year’s
Basic Course Director’s Conference, held in Dayton, OH
v
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and hosted by the University of Dayton on January 2325, 2014. This brief summary will help to record the
events and issues raised at the conference in a more durable form so that people can continue to reflect and
consider what was discussed at this important gathering. Second, and perhaps more significantly, this issue
contains the first ever “Basic Course Forum,” a collection of peer-reviewed essays that present arguments on
a specific question related to the basic course. The first
question addressed by the Forum is “What are the central student learning outcomes for the basic course, regardless of format?” These essays are short, insightful
and meant to spark a continued conversation about
what we aim to do in the basic course. Before I highlight
the contents of this year’s essays, however, let me highlight some elements from the program from the 52nd annual Basic Course Director’s Conference.
The theme of the conference was “A Basic Course
Flyover,” and the conference hosted panels designed to
provide a needs assessment from the constituencies
served by the basic course. The First panel consisted of
executives from corporations such as Proctor & Gamble,
Altran Solutions, Lowe’s Home Improvement, the Dayton Art Institute, and Midmark Corporation. These executives gave brief presentations on what they saw as
the communication needs of their organizations and the
communication skills they felt should be taught to the
college students they eventually hire. Among the skills
they mentioned were listening, civility and respect, purpose driven communication, assertiveness and dialogue.
Surprisingly, they did not mention public speaking specifically, but instead focused much more on context independent skills.
vi
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The second panel contained representatives from
three different institutions who came from non-communication disciplines. These disciplines included Landscape Architecture, Sociology, Engineering, and Philosophy. One other member was also the Director of Assessment at a large Western university. These panelists
were asked the same question, and they discussed
again, the need for students to learn how to listen and
also be civil. One of the panelists actually supplied the
conference attendees with a grid of student learning
outcomes he found for the basic course and pointed out
how diverse they were.
A final third panel addressed the implementation of
the K-12 Common Core adopted by 46 states and the
impact this may have on the basic course in colleges and
universities. The new speaking and listening standards
in the Common Core guarantee instruction in these
skills for students before they even reach college, and
thus the students who will come to us in the future will
be more prepared in these skills than those traditionally
entering college. This panel consisted of a K-12 teacher,
former Ohio Governor Bob Taft who helped develop the
Common Core while in office, Susan Bodary who was
Governor Taft’s Education Policy Advisor, Char Shryock
who is a member of PAARC the body developing assessment for the Common Core, and Anna Wright the
Director of Communication Education at Illinois State
University. This panel engendered a robust discussion
about areas where communication faculty could help K12 develop assignments and assessments for communication and listening competencies, as well as ways the
K-12 instructors could help college faculty better understand student preparedness as a result of the Common
vii
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Core. All three of these panels highlighted the need for
collaboration and cooperation between the various constituencies served by the basic communication course.
In this volume of the basic course we extend the discussion of the conference through both the Forum and
the research articles contained herein. The Forum essays all take unique approaches toward addressing central learning outcomes in the basic course. Samuel
Wallace proposes a mission-driven approach to determining student learning outcomes for the basic course,
or any course for that matter. Rodney Troester’s argument presages the discussions that took place at the
Basic Course Director’s Conference by arguing for civility as a central learning outcome. William Upchurch
then makes the case for a public address centered basic
course, while David Kahl argues for a critical approach
to the basic course. Finally, Andrea Patterson and Omar
Swartz propose making social justice a central aim of
basic course pedagogy. Each of these brief essays make
clear, albeit different, arguments for the main focus of
the basic course and give readers a lot to consider when
developing their basic communication course.
The lead article, by Melissa Broeckelman-Post and
Angela Hosek, explores the use of in-class and out-ofclass peer workshops on a variety of student performance measures. They found students preferred in-class
workshops and also speculated that doing these types of
workshops first could help students develop skills and
trust when working out-of-class workshops. The second
essay in the Annual, by Kathleen Denker, examines the
impact of classroom response systems on student communication apprehension. She found that “clickers” can
help mitigate communication apprehension in classroom
viii
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settings and may facilitate more participation by students in peer evaluations.
Luke and Leah Lefebvre offer a descriptive analysis
of communication centers that assist and augment basic
communication course instruction. They cover the institutional context, structure, services, resources, impact
and curriculum of these centers. This piece also serves
as a strong reference tool for departments and directors
seeking to develop such centers o their campuses by
provided data and models of effective centers across the
country. In the fourth article of the Annual Melissa
Broeckelman-Post and colleagues explore whether frequent quizzing in the basic course can lead to greater
student preparation and leaning. The findings of their
work provide a variety of assignments and ways to
structure the basic course that can help increase student performance and learning in the course.
The final essay in this volume by Emily Paskewitz
reports a comparative analysis of hybrid and public
speaking textbooks and their coverage of communication
apprehension. Her work determined there has been little change in the way this key concept has been taught
in popular basic course textbooks, perhaps illustrating a
need to consider updating this area of pedagogy in the
basic course. Taken together, all of these research articles illustrate the complexity of approaches in the basic
course today, and demonstrate how far the course has
come in the century since the inception of NCA. There
are still many important issues the basic course faces
today, and many different ways in which we can explore
how the discipline approaches those challenges. The articles in this volume of the Annual highlight some of the
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best work being done to advance and strengthen the
quality of the basic course.
In closing, I wish to extend my sincere thanks to all
of those who served as the editorial board for volume 26.
Your dedication, collegiality, thoughtfulness and insight
helped bring this volume to print.
Sincerely,
Joseph M. Valenzano III (Editor)
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